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Module 3: Developing and Implementing school-based interventions regarding 

students’ mental health promotion 

A. Overview 

Schools are considered settings where children have the opportunity to learn and acquire new 

knowledge and skills, including life and social skills. The school is also an environment in which students 

should feel safe to express their thoughts and feelings. Children spend 40% of their waking time at 

school (Jones et al., 2020), and teachers are often the first point of contact for students in need of help 

and advice about their mental health (Abdinasir, 2019). Thus, teachers have a unique opportunity to 

address the problems children face, including those caused by global, national or local public health 

crises. In this context, teachers have the opportunity to implement actions to promote mental health and 

wellbeing. Thus, it is necessary to equip them with skills and capabilities to design and implement 

School-Based Interventions (SBIs) which need to consider a plethora of different and important factors. 

This module will explore effective SBIs identifying elements of success. The module will discuss how 

to design, implement and evaluate successful SBIs providing teachers with high quality and useful 

information, tools and resources.    

B. Learning Objectives 

Upon completion of this Module participants should be able to: 

● Acknowledge the benefits of school-based interventions in general and in terms of improving 

students’ mental health promotion. 

● Become aware of evidence-based school-based interventions and best practices. 

● Design and implement activities such as effective and age-appropriate group discussions, 

creative expression activities and informative sessions for students which can be used in the 

framework of SBIs.  

● Learn how to access digital toolkits and other relevant resources to help them design and 

implement effective interventions.  

  



C. Unit 1: Designing, implementing and evaluating school-based interventions to improve 

mental health wellbeing during and after crisis situations – focus on the current pandemic 

a. Overview 

Interventions implemented in schools can be powerful tools for addressing important issues such as 

public health crises like the current COVID-19 pandemic. In this unit emphasis will be placed on how to 

design interventions, and more specifically on the stages of planning, development, implementation and 

evaluation. Participants will learn how to set goals and objectives, how to create effective 

implementation teams, how to monitor progress and effectively address problems and how to monitor 

success. Upon completion of this Unit participants should be able to: 

● Understand the benefits of SBIs 

● Learn how to set successful goals and objectives (should be measurable etc)  

● Learn the elements of successful implementation (how to successfully implement an 

intervention) 

● Learn how to monitor progress and evaluate outcomes (basic elements of evaluation) 

b. Topic 1: Introduction 

Interventions in school settings are defined as short-term activities which can be delivered to the whole 

classroom or to individuals and are targeted to specific needs of students. Interventions deviate from 

the teaching curriculum and can be of various types; for instance, behavioural, social, emotional, 

focused on well-being etc. Mental health interventions include any strategy implemented in a classroom 

setting to improve the health and well-being of students, often by reducing or preventing pathology and 

problem behaviours (e.g., depression, social anxiety, cigarette smoking, drug or alcohol use, bullying 

and aggression). Requiring interdisciplinary coordination among school psychologists, counsellors, 

social workers, teachers, and administrative staff, programs may be targeted at subgroups of high-risk 

individuals or implemented across the general school population of children and adolescents. 

Interventions may incorporate activities such as specially designed lectures, guided online lessons, 

group discussions, role play, and special homework assignments to be completed with parents. 

Global surveys on children and adolescent’s mental health during the current pandemic showed that 5 

children in a classroom of 30 are likely to have a mental health problem, with most common mental 

health conditions being emotional problems such as anxiety and depression followed by behavioural 

problems (NHS Digital, 2020). Around 50% of all mental health problems commence by the age of 14 

and conditions such as anxiety and depression often persist into adulthood and have been associated 

with lower academic achievement and higher likelihood of health risk behaviours (Kessler et al., 2005). 

In addition, students who have experienced loss, trauma or have faced food or financial uncertainty due 

to job losses of their parents, may be unable to actively participate in the classroom or cope with their 

academic responsibilities (Collins & Dozois, 2008). Notably, the majority of students affected by a 

mental health problem (between 70 and 80%) will never receive mental health support (Farrell & Barrett, 

2007). This means that teachers should learn how to proactively identify behavioural, emotional and 

academic areas of need and address them before students fall behind.  

A large body of research has shown that social and emotional skills can be improved through school-

based social and emotional interventions, and that these impacts can persist over time (Mackenzie & 



Williams, 2018). Teacher-led SBIs can support students with their mental health and general wellbeing, 

and can provide a safe space in which pupils can discuss their emotions and concerns. Emotional 

interventions can also create an environment of acceptance and normalisation of mental illnesses at 

school where educators can help students acknowledge symptoms of emotional distress, reduce the 

stigma and encourage help-seeking behaviour (Kutcher et al., 2015). 

c. Topic 2: The effectiveness of school-based interventions  

Experts suggest that emergency events attributed to climate change will bring further changes to the 

school environment thus, hybrid (on line and in person) educational models will be incorporated into 

teaching methods. Given that SBIs have the potential to reach almost 100% of children population 

coming from diverse socio-economic backgrounds, designing effective interventions to identify early 

warning signs, support students who are at risk and refer them to the appropriate health service for 

further assistance is essential. Emotional, behavioural and mental health education interventions have 

been shown effective at identifying, preventing and addressing mental health problems such as conduct 

disorder, depression, anxiety, substance use and post traumatic stress disorder (PTSD) and at reducing 

the number of early school leavers (Paulus et al., 2016).  

A common misconception is that the role of school teachers is to academically support pupils and that 

they could not replicate specialist care for students with mental health problems. The truth is that most 

emotional and behavioural issues commonly faced by students are not clinical in nature and should be 

best addressed by teachers. Research suggests that teacher-implemented mental health promotion 

and prevention interventions have a substantial effect on the psychosocial and academic performance 

of students (e.g., Fazel et al., 2014). 

Social and Emotional Learning (SEL) is a methodology that helps students of all ages to better 

understand their emotions, develop communication skills (e.g., demonstrate kindness, altruism and 

empathy to others), achieve self-awareness and practice self-regulation. These learned behaviours can 

be then used to help students to make responsible decisions, achieve their goals, build successful 

relationships and improve their general wellbeing. With SEL based interventions students will be able 

to acquire strong social emotional skills which make them more likely to effectively cope with everyday 

challenges, reach the maximum of their potential and thrive at every level (Weissberg et al. 2015). 

The Anna Freud centre has designed an evidence based, interactive, free 5-step framework, which 

includes guidance on how to build effective interventions, case studies, valuable tools and monitoring 

and evaluation strategies for schools and colleges (Anna Freud National Centre for Children and 

Families n.d). The framework has been designed by mental health professionals and teachers and is 

tailored made to address educators’ needs when designing mental health SBIs. The framework includes 

5 steps: 

1. Leading change: In this step the framework explains how to prepare the school and the 

classroom for the delivery of the intervention for e.g., identify available resources, decide on 

key outcomes & targets, find the relevant policy recommendations etc. 

2. Promoting well-being: Wellbeing promotion integrated in school culture/curriculum, organise a 

peer support programme 

3. Working together: Involve school management, pupils, parents and carers in the decision 

making 

4. Supporting staff: Training in mental health skills, promote teachers’ mental health & wellbeing, 

signpost specialist support where needed  



5. Understanding need: Identify pupils at risk, measure well-being, identify appropriate 

interventions, create a safe environment for students 

The National Centre for Education Evaluation and Regional Assistance, Institute of Education Sciences 

(2008) has designed a helpful guide to promote positive student behaviour. The guide aims to help 

elementary school educators and school staff develop and implement effective prevention and 

intervention strategies for the classroom or the whole school. It makes specific recommendations about 

various aspects of the educational process and includes the relevant research evidence that supports 

them. The guide also includes ways that each recommendation can be practically implemented, as well 

as solutions to common barriers to implementation. The 5 recommendations can be found below: 

1. Identify the specifics of the problem behaviour and the conditions that prompt and reinforce it: 

Teachers should carefully observe the specific conditions that facilitate the problem behaviour 

and use that information to design targeted and effective intervention strategies. 

2. Modify the classroom learning environment to decrease problem behaviour: This means to 

remove or alter potential triggers that underpin the problem behaviour. Reviewing or reinforcing 

classroom behaviour expectations, in line with the students’ needs, will enhance pupils’ 

engagement. 

3. Teach and reinforce new skills to increase appropriate behaviour and preserve a positive 

classroom climate: Teachers should actively seek to replace problem behaviours with more 

classroom appropriate behaviours whilst maintaining positive classroom climate. This can be 

done by teaching social and behavioural strategies so that students can learn how, when, and 

where to use these new skills. 

4. Draw on relationships with professional colleagues and students’ families for continued 

guidance and support: Collaborating with parents, other school staff and psychologists is key 

in supporting teachers to address disruptive behaviours.  

5. Assess whether schoolwide behaviour problems warrant adopting schoolwide strategies or 

programs and, if so, implement ones shown to reduce negative and foster positive interactions: 

Working as a team with the school administration and other educators to implement schoolwide 

practices can be a valuable tool to prevent problem behaviours and increase positive social 

interactions.  

(The National Centre for Education Evaluation and Regional Assistance, 2008) 

d. Topic 3: Setting goals and objectives 

There are many approaches to decide which goals and objectives are appropriate and relevant to a 

specific group of students. An important decision is whether the SBI will be a whole school programme 

(e.g., schoolwide efforts to reduce bullying) or a class activity that teachers can integrate into their 

everyday teaching (e.g., a weekly classroom curriculum which will explore different aspects of common 

mental health problems). A key element is to identify the needs of the specific student population in the 

context of the current sociopolitical climate (e.g., different needs of students during the COVID-19 

pandemic and different needs of children who live in war zones like the Ukraine). Some important 

questions to be considered before setting intervention goals are below: 

• What are some of the students’ needs that need to be addressed? 

• What should the intervention accomplish?  

• What will success look like?  

• What are the expected outcomes? 



• What are the benefits? 

• What are the indicators that show that the intervention is moving to the right direction? 

• Whose behaviour needs to change? 

• What skills or knowledge will students gain? 

• How much change is necessary? 

• What changes to the environment need to occur?  

• What resources are needed to make changes (e.g., tools and skills)? 

There is no need to answer all of these questions beforehand, but considering the answers will direct 

the next steps of the intervention design.  

To ensure the intervention objectives and goals have a high chance of success, they should be 

designed on the below 5 SMART principles: 

• Specific 

The goal should have a narrow focus and be as clear as possible. The narrower the goal, the easier to 

conceptualise the necessary steps to achieve it. For example, a specific goal is to educate students 

about the importance of help seeking behaviour- i.e. talking to a loved one when things become 

overwhelming or know who to contact in case of specialised support. 

• Measurable 

A measurable goal means that metrics should be used to ensure progress is made. Setting milestones 

along the way will make the goal more tangible and provide the opportunity to re-evaluate or course-

correct as needed. For example, each time a teacher discusses a certain type of help seeking behaviour 

is one unit that contributes toward the goal of encouraging students to seek help when they need it. 

• Attainable 

Goals should be achievable within a reasonable timeframe. Teachers may want to consider whether 

there are additional steps to be taken towards the goal and whether they obtain all the necessary skills 

or tools to attain the goal. For example, if teachers want to help pupils improve their listening skills at 

home, they should ensure students know how to access the relevant resources and have a realistic 

plan of action. 

• Relevant 

Goals should be relevant to students and contribute toward broader objectives or long-term plans. If the 

goal is important to them, it is more likely they will be interested in achieving it. For example, improving 

communication skills might be relevant for students who struggle adjusting to a digital classroom 

environment. 

• Timely 

The final consideration should be a timeframe. Setting a deadline for the goal completion can be useful 

as it can help teachers prioritise and creates a sense of urgency. For example, deciding that students 

will be made aware about the physical symptoms of stress (e.g., heart palpitations, stomach pain, 

headache etc.) by the end of the term. 



e. Topic 4: Selecting activities  

After identifying appropriate goals and objectives, the next step is to choose intervention activities 

targeted to the needs of the specific student population. The activities should be selected and designed 

based on the target audience; activities could be targeted to (1) students, (2) their parents or (3) other 

teachers and educators (e.g. sports teachers etc.). Most importantly, intervention activities should be 

selected based on the below thematic categories:  

• Prevention 

• Education about the current pandemic or public health crises  

• Education about common mental health struggles- identifying and normalising symptoms 

• Addressing a specific issue (e.g. generalised anxiety about the future)  

• Providing information on how to use existing support networks and specialty care (e.g. explain 

and encourage help seeking behaviour from parents, peers and community groups, or refer 

students to the school psychologist/counsellor where possible) 

The activities should be designed in accordance with the policy and regulations of each country 

regarding the teacher- student communication. 

Interventions may incorporate activities such as specially designed lectures about well-being, guided 

online lessons about mental health, group discussions on students’ mental health concerns, role play 

games (e.g. reacting to a co-student sharing a personal struggle or asking for help), and special 

homework assignments to be completed with parents. These classroom activities should be designed 

based on the principle of acceptance for all students and all struggles and should promote normalisation 

of mental health challenges such as low mood, constant worry, panic, or feeling of helplessness. 

Acceptance can be ensured with the inclusion of learning materials that represent all groups of students 

from various cultural and ethnical backgrounds and with a variety of abilities. Finally, all students should 

be able to participate in these activities, being mindful about individual differences and respectful of 

diversity, modelling acceptance.  

f. Topic 5: Monitoring progress 

Monitoring is a continuous process of observing how well a project is progressing towards the expected 

results and is an imperative stage in the implementation of an effective school-based intervention. 

Monitoring a mental health intervention means to identify certain changes in students’ demeanour over 

time. These changes should be in line with the goal of the intervention i.e. with what the teacher sought 

to achieve when designing the intervention. For example, a teacher who designed educational sessions 

on decreasing the stigma of anxiety (covering areas such as informative sessions on symptoms, 

appropriate language to use, manifestations in children’s’ behaviour etc.) may notice changes in pupils’ 

overall wellbeing, increased knowledge levels or raised awareness on this mental health topic, 

improvement of symptom presentation (e.g. decreased stress levels), showing supportive behaviour 

towards their peers, engagement with class activities or fulfilment of school responsibilities and 

increased overall functioning (Highspeed Training n.d.) 

Monitoring the progress and comparing it with the aims can provide teachers, parents and other 

stakeholders with regular feedback and early indications of progress or lack of progress. By monitoring 

the progress, teachers will know when students need further help or attention so that they can adjust 

their intervention strategy as needed. For example, teachers may notice that discussing signs of 

distress with students is beneficial for most children as they become increasingly comfortable 

discussing their concerns. If they notice that certain students seem to be withdrawn or avoid 



participating in the discussion, they may suggest an activity for which students could write anonymously 

their concerns on a note to ensure that all students can share their thoughts in a different but meaningful 

way. To effectively monitor the progress teachers may want to consider the below questions: 

• What tools/methods will I use to implement the intervention?  

• How will I monitor the process? 

• What changes do I need to observe to know that what I am doing is working? 

• Are there any adjustments I need to do?  

After answering these questions, teachers will be ready to effectively problem solve and address any 

challenges they may face during the intervention implementation (Resource Centre Save the Children, 

n.d.).  

g. Topic 6: Evaluation and follow up 

Sometimes, interventions do not always work in the way we thought. Tracking progress and ensuring 

that the change the teachers are leading has an impact is critical in order to determine the success of 

the intervention. Therefore, it is important to consider how best to evaluate the programme implemented 

(The Classroom checkup n.d.). The evaluation process can be done by collecting feedback from 

students to determine whether the intervention worked for them. In this way, the teacher will be able to 

identify which element of the programme was well-received or which area(s) require improvement. This 

feedback can be verbal or written, or can be given through digital technology (e.g., a simple survey on 

how satisfied they are with an activity or whether they learned new or interesting things in the activity). 

For example, asking students to report on their experience on participating in a specific intervention and 

the level of knowledge acquired is one type of evaluation. This process will allow the teacher to retain 

the elements of the intervention that are relevant and helpful, and adjust the parts that need 

improvement (Education Endowment Foundation n.d.).  

If student behaviours are not changing teachers may need to use the feedback collected in the 

classroom and determine if the programme needs to be adjusted. On the other hand, if the intervention 

was a success, teachers should discuss it with other teachers and school stuff and consider whether 

the programme could be implemented to the whole school. 

D. Unit 2: Best practices and valuable tools for effective interventions 

a. Overview 

A variety of practical and useful tools are available to teachers in order to plan, develop and implement 

effective interventions. Through this unit participants will become aware of evidence-based 

interventions and policies and explore best practices for effective interventions. Since crises like the 

current pandemic might require a transition to online learning, teachers will have the opportunity to get 

acquainted with digital toolkits, online activities and other resources to safeguard and support the mental 

health of children and adolescents. In addition, tips and suggestions will be provided in order to 

effectively work with children based on their developmental stage. 

Upon completion of this Unit participants should be able to: 



● Explore evidence-based interventions and policies 

● Examine best practices for effective interventions 

● Learn how to access digital toolkits and resources to support students’ mental health 

● Effectively work with students of each developmental stage  

b. Topic 1: Introduction 

When thinking about how to tackle a social, emotional or behavioural issue in the classroom, it is 

important to consider the existing research evidence on this topic to identify what has already been 

done and what worked in similar situations (Durlak et al., 2011). Evidence-based interventions are 

interventions that have been designed, implemented and evaluated thoroughly by researchers and 

have been shown to be effective in addressing areas of interest of the target population (Taylor et al., 

2017). Do not reinvent the wheel! Learning about promising approaches that other people have 

implemented at schools and familiarising with current policies and existing educational tools requires 

spending time and resources (it also takes time to identify what type of activity or intervention a teacher 

might like) but it is worthwhile.  

c. Topic 2: Evidence based interventions and policies 

An intervention is considered "evidence-based" if it has been tested and found to be effective through 

rigorous scientific research. To determine if an intervention is evidence-based, you can look for the 

following criteria: 

1. The intervention has been tested in well-designed, controlled studies. 

2. The studies have been published in peer-reviewed scientific journals. 

3. The results of the studies have been replicated by other researchers. 

4. The intervention has been found to be effective in improving the specific outcome or problem it 

was designed to address. 

You can also check if the intervention is listed in the registry of evidence-based programs and practices, 

such as the the Evidence-Based Practices Resource Centre of the Substance Abuse and Mental Health 

Services Administration (SAMHSA) or the California Evidence-Based Clearinghouse for Child Welfare 

(CEBC). 

It's also important to note that just because an intervention is considered evidence-based does not 

mean it will work for everyone, as every individual is unique and interventions that work for one person 

may not work for another. Therefore, it is important to consider the below aspects: 

• Do not reinvent the wheel!: 

Consider the existing research evidence to identify what has already been done and what 

worked when thinking about how to tackle a social, emotional or behavioural issue in the 

classroom. 

• They work! 

https://www.samhsa.gov/resource-search/ebp
https://www.samhsa.gov/resource-search/ebp
https://www.cebc4cw.org/
https://www.cebc4cw.org/


Evidence-based interventions have been designed, implemented & evaluated by researchers 

& have been shown to be effective & helpful to the target population. 

• What have other schools done? 

Learning about promising approaches that other people have implemented at their schools (or 

educational settings) and familiarising with policies and tools requires time & resources but it is 

worthwhile. 

It is likely that teachers are already implementing activities or interventions to prevent or address 

children and teens’ mental health difficulties. A review on effective universal interventions for mental 

health and wellbeing noted that a number of common practices implemented at schools addressed to 

support student with mental health struggles, often drew on cognitive behavioural therapy (CBT) 

principles (Robson et al., 2019). However, it is important to ensure that these initiatives are targeted to 

specific needs, implemented with fidelity (i.e. as they were intended to be used) and do not address all 

needs at once or duplicate efforts. A recent review by the Early Intervention Foundation revealed that 

interventions targeted to social and emotional skills and CBT interventions are particularly effective in 

improving mental health outcomes for children and young people (Clarke et al., 2021).  

You can design an intervention by using an evidence based framework that has been shown effective 

and can be very helpful in the design of behavioural, social and emotional interventions 

The CASEL Framework is a useful tool (available in English and in Spanish) that aims to help teachers 

design appropriate and evidence based Social and Emotional Learning (SEL) interventions. The 

framework has been designed to educate students on 5 areas of social and emotional competences:  

1. Self-awareness: Know your strengths and limitations, with a well-grounded sense of 

confidence, optimism, and a “growth mindset.” 

2. Self-management: Effectively manage stress, control impulses, and motivate yourself to set 

and achieve goals.  

3. Social awareness: Understand the perspectives of others and empathize with them, including 

those from diverse backgrounds and cultures.  

4. Relationship skills: Communicate clearly, listen well, cooperate with others, resist inappropriate 

social pressure, negotiate conflict constructively, and seek and offer help when needed. 

5. Responsible decision-making: Make constructive choices about personal behaviour and social 

interactions based on ethical standards, safety, and social norms (Casel, 2017). 

Using the CASEL Framework may have long term benefits to students. Evidence has shown increased 

overall grades, better attendance rates, better coping with emotional distress, development of problem 

avoiding skills, avoiding peer pressure to engage in harmful activities and positive self-image. The 

framework can be applied to various developmental stages (from early childhood to adulthood), different 

contexts, cultures and needs and includes a reflection tool that can help educators evaluate the 

implementation progress in their school or other educational setting (Casel, n.d.).   

Policies  

A school mental health policy is a set of guidelines and protocols put in place by a school or school 

district to promote the mental well-being of students and staff. These policies can address issues such 

as identifying and addressing mental health concerns, providing mental health services and support, 

and promoting positive mental health and well-being within the school community. They may also 

include procedures for responding to crises and emergencies, and may involve collaboration with 

community mental health providers. The goal of a school mental health policy is to create a safe and 



supportive learning environment for all students and staff. Mental health and wellbeing policies should 

be aligned with the European guidelines such as anti-bullying, including children with learning 

disabilities etc., to ensure the approaches within them are aligned.  

If you want to develop a mental health school policy, there are several key considerations to take into 

account (Anna Freud centre, nd.): 

1. Identify the specific mental health needs of your school community: This may involve 

conducting a needs assessment to gather information about the mental health concerns of 

students. 

2. Involve a diverse group of stakeholders: This includes school administrators, teachers, 

counsellors, parents, and students. Gather input and feedback from these groups to ensure 

that the policy addresses the needs of the entire school community. 

3. Adhere to laws and regulations: Ensure that the policy is in compliance with National  laws and 

regulations. 

4. Align with best practices: Use evidence-based practices and guidelines from national 

organisations. 

5. Include a comprehensive approach: The policy should address all aspects of mental health, 

including prevention, early identification, intervention, and support services. 

6. Provide training and professional development: Ensure that all school staff are trained in mental 

health first aid and in recognizing signs and symptoms of mental illness and know how to 

respond appropriately. 

7. Monitor and evaluate the policy: Regularly evaluate the effectiveness of the policy and make 

adjustments as needed. 

8. Consider cultural and linguistic diversity: Ensure that the policy is inclusive and addresses the 

mental health needs of all students, including those from diverse cultural and linguistic 

backgrounds. 

9. Review & Update: Schedule a yearly meeting to review or update your policies 

10. Display the policies: Display your mental health and wellbeing policies in your school e.g. 

reception area, common rooms or website 

By taking these considerations into account, you can develop a comprehensive and effective mental 

health policy that promotes the well-being of your school community. 

Reflection: Consider the answers to the below questions: 

• Does your school have a mental health policy? 

• Does it address the mental health of staff as well as pupils? 



• If you don’t have a separate mental health policy, do your related policies sufficiently promote 

mental health? 

d. Topic 3: Considerations for effective implementation of school-based interventions – Best practices 

Here are some tips on how to create a successful school intervention: 

1. Start with clear and specific goals: Identify the specific problem or issue that the intervention is 

intended to address, and establish clear and measurable goals for what you want to achieve. 

2. Make it fun: It is important for the intervention to be fun to students but also to yourself 

3. Use evidence-based practices: Base the intervention on research and evidence-based 

practices that have been shown to be effective in addressing the specific problem or issue. 

4. Consider staff wellbeing 

5. Timing is key 

6. Align with your skills & interests 

7. Personalise the sessions 

8. Ensure cultural sensitivity and competence: take into account the cultural and linguistic diversity 

of the student population and tailor the intervention accordingly. 

By following these tips, you can create a successful school intervention that addresses specific issues 

and improves the well-being of students and staff. 

Best practices 

In Table 1 you will find a list of successful, evidence based interventions identified in the Paulus & 

colleagues review (2016), that have been implemented universally (e.g. USA, Australia, Europe) to 

address mental health issues at school (e.g. stress, anxiety, depression etc). These best practices have 

been specially designed to address common challenges of students, and are tailored to their 

developmental stage. These sources can help you design your own intervention targeted to your 

setting's needs. You could also collaborate with researchers to apply the intervention more widely and 

assess the intervention effects over a period of time. 

Table 1: Best practices 



 

The Evidence Based Intervention Network has developed a website to help & guide teachers & other 

educators select & implement evidence-based interventions at schools. This website includes 

information on how to select the appropriate intervention for your needs & has summaries, briefs & 

videos on how to implement interventions: https://education.missouri.edu/ebi/  

The Evidence Based Intervention Network provides a number of emotional and behavioural 

interventions and tools for teachers and other educators 

Classroom WISE is a platform containing many recourses, evidence-based interventions, strategies, 

tools and activities for the classroom to: 

o support students experiencing distress & 

o develop the resilience and well-being of students  

https://static1.squarespace.com/static/601ca12e6df22c6353aaa6a5/t/60dded131ee5d240f8055f12/16

25156884036/Classroom+WISE_Overview+2pager.pdf 

Intervention Central is a website with free resources and practical strategies for teachers, schools and 

districts to help students with their mental health and their well being. 

https://www.interventioncentral.org/ 

The Child Rights Resource Centre has developed a guide on how to monitor and evaluate 

psychosocial support interventions for teachers, schools and other educational settings. It includes best 

practices, quality interventions and guidance on how to design psychosocial support programmes and  

strategies. 

https://resourcecentre.savethechildren.net/document/ifrc-monitoring-and-evaluation-framework-

psychosocial-support-interventions/ 

The website ‘We are Teachers’ includes several resources, practical toolkits and simple ways for 

teachers and other educators to integrate social and emotional learning activities in their classroom 

every day. 

https://education.missouri.edu/ebi/
https://static1.squarespace.com/static/601ca12e6df22c6353aaa6a5/t/60dded131ee5d240f8055f12/1625156884036/Classroom+WISE_Overview+2pager.pdf
https://static1.squarespace.com/static/601ca12e6df22c6353aaa6a5/t/60dded131ee5d240f8055f12/1625156884036/Classroom+WISE_Overview+2pager.pdf
https://www.interventioncentral.org/
https://resourcecentre.savethechildren.net/document/ifrc-monitoring-and-evaluation-framework-psychosocial-support-interventions/
https://resourcecentre.savethechildren.net/document/ifrc-monitoring-and-evaluation-framework-psychosocial-support-interventions/


https://www.weareteachers.com/21-simple-ways-to-integrate-social-emotional-learning-throughout-

the-day/ 

e. Topic 4: Digital toolkits, online activities, and other resources 

Here is a selection of age appropriate tools and activities to help you teach mental health and social 

and emotional skills to your students: 

1. A helpful tool that will help you design your own intervention  

https://www.schoolmentalhealth.org/media/SOM/Microsites/NCSMH/Documents/Archives/AS

MH-2019/Presentations-2019/CS807D~1.PDF  

2. A story book A helpful designed by Unisef available in many languages: Addressed to children 

6-11 years, to explain the current pandemic, using a fun activity that includes story telling. It is 

about a girl who travels around the world on the back of a dragon and in this journey learns 

more about the coronavirus. Together with other children they discover coping mechanisms 

that they can use when faced with difficult emotions like fear, grief, anger & sadness.   

https://www.unicef.org/coronavirus/my-hero-you  

3. the activity Child Friendly Activity Cards, specifically designed for children up to 12 years, 

who are in lockdown or have limited (or no) access to school and other activities.  

4. The activities are designed to help children have fun, learn ways to be emotionally resilient, and 

to practice emotional and social skills. All the activities can be done individually or with a small 

group of people at home.  The activity cards are available for free and have been translated 

into several languages. 

https://pscentre.org/?resource=child-friendly-activity-cards&selected=single-resource  

5. The crossword activity is a fun way to introduce a topic (like stress, anxiety etc.) to students 12-

18 years. The activity has been designed by Middle & High School Teachers with BookWidgets. 

You can create a free account and then choose a list of words and their description, and 

BookWidgets creates an interactive crossword for you. 

https://www.bookwidgets.com/tour/middle-high-school  

6. The Social Awareness tool is designed for students 14-18 years & aims to help them develop 

empathy for others, appreciate diversity & understand that people with different perspectives 

are worthy of respect. 

https://app.getwritable.com/Writing/Preview?goalId=c3a1437d-281c-44f9-b874-

65b595aded39&amp;authorId=0b22176f-a63c-496c-af2e-212e6f11177f&promptId=ee3779fb-

d1a3-4d9b-b9c5-cc018844b90a  

7. Bright spots activity: an activity for children of all ages to learn to notice the positive things in 

their life and help brighten their mood 

https://www.bookwidgets.com/play/4CAN54C? 

8. The circle of control: an activity to help children of all ages understand what they can control 

and what they can’t, and alleviate stress   

https://www.bookwidgets.com/play/HCAARHA  

 

E. Unit 3: Effective Group Discussions 

a. Overview 

Open communication is crucial so that children can share their negative feelings and experiences due 

to crisis situations. Group discussions in the classroom environment can create the notion that school 

is a safe and trusting place where children can express themselves and receive support from teachers 

https://www.weareteachers.com/21-simple-ways-to-integrate-social-emotional-learning-throughout-the-day/
https://www.weareteachers.com/21-simple-ways-to-integrate-social-emotional-learning-throughout-the-day/
https://www.schoolmentalhealth.org/media/SOM/Microsites/NCSMH/Documents/Archives/ASMH-2019/Presentations-2019/CS807D~1.PDF
https://www.schoolmentalhealth.org/media/SOM/Microsites/NCSMH/Documents/Archives/ASMH-2019/Presentations-2019/CS807D~1.PDF
https://www.unicef.org/coronavirus/my-hero-you
https://pscentre.org/?resource=child-friendly-activity-cards&selected=single-resource
https://www.bookwidgets.com/tour/middle-high-school
https://app.getwritable.com/Writing/Preview?goalId=c3a1437d-281c-44f9-b874-65b595aded39&amp;authorId=0b22176f-a63c-496c-af2e-212e6f11177f&promptId=ee3779fb-d1a3-4d9b-b9c5-cc018844b90a
https://app.getwritable.com/Writing/Preview?goalId=c3a1437d-281c-44f9-b874-65b595aded39&amp;authorId=0b22176f-a63c-496c-af2e-212e6f11177f&promptId=ee3779fb-d1a3-4d9b-b9c5-cc018844b90a
https://app.getwritable.com/Writing/Preview?goalId=c3a1437d-281c-44f9-b874-65b595aded39&amp;authorId=0b22176f-a63c-496c-af2e-212e6f11177f&promptId=ee3779fb-d1a3-4d9b-b9c5-cc018844b90a
https://www.bookwidgets.com/play/4CAN54C
https://www.bookwidgets.com/play/HCAARHA


and peers. Teachers will learn how to conduct successful group discussions, by ensuring that they 

create an inclusive environment, and they engage all students. In addition, they will acquire information 

and useful strategies on how to deal with challenges that emerge during group discussions, for example 

offensive language. 

Upon completion of this Unit participants should be able to: 

● Acknowledge the benefits of open group discussions in the school environment 

● Implement strategies in order to foster effective group discussions 

● Deal with challenges during group discussions 

b. Topic 1: Introduction 

It is important to talk to students about mental health in a way that is age-appropriate, honest, and non-

stigmatizing. One way to start the conversation is by providing information and education about different 

mental health conditions, how to identify signs and symptoms, and how to get help. Encourage students 

to talk openly and honestly about their feelings and experiences, and to ask for help if they need it. 

Create a safe and supportive environment where students feel comfortable sharing their thoughts and 

feelings. It's also important to let them know that it's normal to have ups and downs in life and that it's 

okay to ask for help. It's also important to educate them on the importance of self-care and how to take 

care of their own mental health. Providing information on resources available within and outside the 

school, such as counselling services or hotlines, and encouraging them to reach out if they or someone 

they know is struggling with mental health concerns. 

c. Topic 2: Benefits of group discussions in the school setting 

Group discussions in the classroom or in an educational setting is one of the most widely researched 

and implemented teaching approaches in the world. Research studies have shown the benefits of 

discussions on important social, political, health, emotional or school-related issues as they can boost 

academic performance, communication skills, and students’ confidence. Some of the advantages and 

disadvantages of group discussions can be shown in Table 2. 

Table 2: Advantages and disadvantages of group discussions 

 

Source: https://gradehub.com/blog/5-benefits-classroom-discussions/ 

https://gradehub.com/blog/5-benefits-classroom-discussions/


d. Topic 3: Facilitating effective group discussions  

To facilitate effective group discussions, you need to be aware of common responses to trauma as 

shown in Table 3. 

Table 3: Common responses to trauma according to developmental stage 

 

Source: https://store.samhsa.gov/sites/default/files/d7/priv/sma12-4732.pdf  

To facilitate effective group discussions, you need to be aware of which students struggle and observe 

their coping mechanisms: 

• Observe: Pupils’ behaviour, emotional reactions & look for symptoms of excessive anxiety, 

distress, sadness and withdrawal from activities and peers. 

• Listen: To what pupils share in the class and collect information to identify their struggles and 

their needs. Explore whether they have discussed their concerns with their parents/caregivers 

• Involve further support: Discuss your concerns with their parents and link them with the 

relevant mental health support e.g. counselor, helpline etc. 

Other factors to consider: 

• Consider trauma and cultural differences to proactively build relationships and a sense of 

community 

• Use circles, groups and other trauma-informed, healing-centered, culturally responsive 

processes to provide opportunities for students to share their feelings, build relationships and 

solve problems,  

• When there is wrongdoing, play an active role in addressing the wrong and making things right 

• Teach and model healing, problem solving & conflict resolution skills in the classroom or 

educational setting 

Teachers & other educators should consider practicing mindfulness during group discussions. Please 

see Modules No 1 and No 6 for step by step instructions and practical tools on how to practice 

mindfulness in class with students 

https://store.samhsa.gov/sites/default/files/d7/priv/sma12-4732.pdf


e. Topic 4: Dealing with challenges during group discussions 

After a traumatic situation or a disaster students may be struggling, ensure the key points shown in 

Table 4. 

Table 4. Dos and Don’ts when discussing with children after a traumatic event 

 

Source: https://store.samhsa.gov/product/tips-talking-helping-children-youth-cope-after-disaster-or-

traumatic-event-guide-parents/sma12-4732  

Tips for talking to preschool children 0–5 years after a disaster or traumatic event: 

• Give these young children a lot of attention, & verbal support 

• Take a deep breath before talking to them and focus on them, not the trauma 

• Get down to their eye level and speak in a calm, gentle voice using words they can understand 

• Tell them that you still care for them and will continue to take care of them so they feel safe 

Source: Samhsa.gov 

Tips for talking to children and adolescents 6–19 years after a disaster or traumatic event: 

• Ask them what worries them and what might help them cope  

• Offer comfort with gentle words, a hug when appropriate, or just your presence 

• School routines and activities are important  

• Excuse traumatized children from chores for a day or two  

• After that, ensure they have age-appropriate tasks and can participate in activities and 

discussions 

https://store.samhsa.gov/product/tips-talking-helping-children-youth-cope-after-disaster-or-traumatic-event-guide-parents/sma12-4732
https://store.samhsa.gov/product/tips-talking-helping-children-youth-cope-after-disaster-or-traumatic-event-guide-parents/sma12-4732


• Encourage children to write, create art or play with others 

Source: Samhsa.gov  

Tips for starting a conversation about mental health with children 6-11 years old: 

• When protecting & supporting children, there are always limits to confidentiality. Make sure the 

child knows you may speak to parents or experts if needed. 

• Conversation starters:  

o You don’t seem your usual self today. Would you like to talk about anything? 

o You look sad/worried today. Do you want to have a chat about it/is there anything I can 

do to help? 

• If a child discloses in class, invite them to talk in a safer, more private setting 

• Drawing or playing with toys during discussion can be helpful.  

• Sit on a low chair if you can – so there is less height difference and you will be more 

approachable.  

• Check if there are trusted adults (parents, the wider family, teachers) or friends they could talk 

to. 

• Listen carefully, be patient and friendly and give your full attention 

• Check your body language so that the child knows you are focusing on them. 

• Children with SEND (special educational needs & disability) may struggle to articulate feelings 

& thoughts & may need extra support.  

• Empathy & understanding rather than solutions. When a child receives empathy they begin to 

develop trust.  

• Be calm and acknowledge their feelings 

Source: https://www.mentallyhealthyschools.org.uk/media/1611/tips-for-having-a-conversation-with-a-

child-about-mental-health.pdf  

Tips for starting a conversation about mental health with school children 11-16 years old: 

• Secondary school students should initiate any conversation on their mental health. You can 

organise activities such as: worry boxes, ‘time to talk’ sessions, or information with sources of 

support in classrooms or hallways.  

• If a young person discloses in class, offer empathy, invite them to talk in a safer, more private 

setting 

https://www.mentallyhealthyschools.org.uk/media/1611/tips-for-having-a-conversation-with-a-child-about-mental-health.pdf
https://www.mentallyhealthyschools.org.uk/media/1611/tips-for-having-a-conversation-with-a-child-about-mental-health.pdf


• If you are asked ‘not to tell anyone’ you will need to make it clear that this won’t be possible, 

and that you will need to speak to their parents if needed 

• Check if there are other trusted adults or peers they could talk to 

• Listen carefully, be patient and friendly and give your full attention.  

• Check your body language so that the young person knows you are focusing on them.  

• Children with SEND (special educational needs & disability) may struggle to articulate feelings 

& thoughts & may need extra support.  

• Refer to other sources of support e.g. counselling or helplines. 

• Be calm and acknowledge their feelings 

Source: https://www.mentallyhealthyschools.org.uk/media/2453/tips-for-starting-a-conversation-

about-mental-health-with-secondary-school-children.pdf  

f. Topic 5: Case studies and resources 

Case study 1 

You notice that Mary who is generally a shy and quiet 9 year old kid, appears to be wiping tears from 

her eyes. You know that Mary has experienced financial insecurity at home and she appears anxious 

at school, seems to be struggling to complete her homework and when asked to respond to a question 

appears agitated. When you approach the student, she tells you that she lately feels overwhelmed and 

very anxious about everything that she has to do about school. She feels worried and doesn’t know 

how and where to start with her homework and school responsibilities. 

Key points to consider 

● Recognise and validate the student’s distress- it is hard to be this anxious for a long time and 

it is OK to cry when feeling overwhelmed. 

● Actively and non-judgmentally listen to the student’s story, if they wish to share it with you. 

● Offer to help them organise with their school activities and see if their stress levels decrease. 

● Ask them if they have spoken to their parents about their worries. Offer to connect them with 

the school counsellor (if there is one) or remind them the importance of asking for help and 

speaking to their parents, siblings and peers when they feel anxious or overwhelmed. 

Possible response 

● Thank you for sharing that with me. I noticed you were tearful, and I’m very sorry that you’re 

upset. I won’t pretend to know exactly how you’re feeling, but I understand you are feeling 

anxious about schoolwork. Sometimes, we become overwhelmed with our everyday 

responsibilities especially if we have been through the difficult process of worrying a lot about 

money. This is only natural. If you feel comfortable, please tell me more about how you’re 

https://www.mentallyhealthyschools.org.uk/media/2453/tips-for-starting-a-conversation-about-mental-health-with-secondary-school-children.pdf
https://www.mentallyhealthyschools.org.uk/media/2453/tips-for-starting-a-conversation-about-mental-health-with-secondary-school-children.pdf


feeling and how you’ve been affected. Do your parents know how you feel lately? You could 

discuss your worries and concerns with your parents or your peers because sometimes sharing 

our worries with loved ones can make us feel much better. I can also support you by discussing 

how best to organise your schoolwork in time. 

Case study 2 

A 15 year old student, Gary, shows up to class after not coming for a couple of weeks. Over the 

following days Gary appears sad, and is not talking to any of his classmates as he used to. You 

have noticed that Gary often seems distracted and looks like he is tired or hasn’t slept well, with 

low energy. As everyone is packing up their bags at the end of class, you approach the student. 

After talking privately with you in the empty classroom for a few minutes, the student discloses that 

he doesn’t want to be in school, he is feeling hopeless and tired all the time and sometimes has 

trouble getting up from bed.  

Key points to consider 

● Validate their feelings by acknowledging that being tired all the time and feeling hopeless must 

be very hard.  

● Listen and respond in an empathetic way. 

● Suggest they talk to their parents about their feelings 

● Suggest they talk to someone from the counselling services 

Possible response 

● This sounds really challenging, and I’m so sorry that you’re going through this tough time right 

now. It must be really hard and upsetting to feel tired all the time and struggle with getting on 

with your everyday activities. I understand not wanting to come to class, it is a lot of pressure 

especially when you feel hopeless. Have you talked to your parents about how you feel? It 

could be really helpful to talk to your loved ones, and share your worries with them. There are 

also school counsellors that I can refer you to, who are there if you need to talk about being 

tired or the feeling of hopelessness you have. They can also give you advice on how to cope 

with everything. Would you like me to help you connect with them?  

Additional Resources and Further Reading 

Sites with specific information on how to how to help children in the COVID-19 pandemic 

● https://pscentre.org 

● https://www.who.int 

● https://mhpss.net 

● https://savethechildren.org 

Your Tough Conversation Toolkit is helpful if you:  

https://pscentre.org/
https://www.who.int/
https://mhpss.net/
https://savethechildren.org/


• Want to know how  to respond to a student when they share personal mental health concerns 
with you. 

• Are looking to help a student recognise and seek help for a health or behavioural issue. 

• Need strategies for encouraging a student to overcome ambivalence and move toward positive 
change. 

F. Unit 4: Fostering creative expression during public health crisis situations 

a. Overview 

Children, especially younger ones, often find it difficult to put their worry, fear or anger into words, and 

they prefer to communicate their emotions through different paths. One of these paths is creativity. 

Through this unit, teachers will have the opportunity to acquire an in depth understanding of the benefits 

of creative expression for children as well as the valuable information that adults can acquire in order 

to support youth. They will explore the different types of expression activities and they will learn how it 

is possible to implement these effectively in the school environment, during or after crisis situations. 

Upon completion of this Unit participants should be able to: 

● Recognize the different types of creative expression activities, as well as the elements and 

benefits of each one of these 

● Choose the most appropriate creative expression activities based on the developmental stage 

of students 

● Acknowledge the benefits of expressing oneself creatively, especially for children 

● Implement the appropriate creative activities in classroom 

b. Topic 1: Introduction 

During Covid-19 pandemic, many children and teenagers were learning from home and were dependent 

on their screens to connect to peers, teachers & family. It is essential that students are encouraged to 

express themselves through creative outlets like; dance, writing, visual arts, drama, music et., especially 

under those circumstances. Children may lack the developmental ability and life experience to 

understand, verbally express and process difficult, adverse or traumatic experiences. Art can be a way 

to support & promote mental health in children & it is an evidence-based solution. There are several 

research studies that show the importance of incorporating arts in students’ lives at home as well as in 

their education systems (e.g. Martin & Calvert, 2018). 

For example, a study (Malboeuf‑Hurtubise et al., 2021), showed that online emotion-based drawing 

interventions are beneficial to improve mental health in elementary school children, in the context of the 

Covid-19 pandemic. Specifically, the drawing interventions decreased levels of inattention and 

hyperactivity. Τhis study also showed that the implementation of these interventions online and 

remotely, through a videoconference platform, is feasible and adequate in school-based settings. 

c. Topic 2: Benefits of creative expression  

Creative expression can have many benefits, including: 



1. Emotional release: Engaging in creative activities can provide an outlet for emotions, 
helping individuals to process and cope with difficult feelings. 

2. Stress relief: Creating something can be a relaxing and meditative experience, 
helping to reduce stress and anxiety. 

3. Self-discovery: Engaging in creative activities can help individuals to explore and 
understand their own thoughts, feelings, and experiences. 

4. Increased self-esteem: Creating something can be a source of pride and satisfaction, 
leading to increased self-esteem. 

5. Improved cognitive function: Engaging in creative activities can improve problem-
solving skills, memory, and concentration. 

6. Enhanced social connections: Participating in creative activities with others can 
foster social connections and a sense of community. 

7. Encourage self-care and self-compassion: Creative expression often requires an 
individual to take time for themselves to focus on their own well-being, and it also 
helps to be kind and compassionate towards oneself. 

Source: the American art therapy association and positivepsychology.com  

d. Topic 3: Types of creative expression activities 

There are many different types of creative expression activities, some examples include: 

1. Art: Painting, drawing, sculpture, printmaking, photography, collage, mixed media, etc. 

2. Writing: Journaling, poetry, fiction, non-fiction, screenwriting, playwriting, etc. 

3. Music: Playing an instrument, singing, songwriting, composing, etc. 

4. Dance: Ballet, modern, hip hop, tap, etc. 

5. Acting: Theatre, film, improvisation, etc. 

6. Photography: Taking photographs, editing and manipulating images, etc. 

7. Culinary arts: Cooking, baking, mixology, etc. 

8. Design: Graphic design, fashion design, industrial design, interior design, etc. 

9. Crafts: Knitting, crocheting, quilting, sewing, woodworking, pottery, etc. 

10. Gardening: Planting and tending to a garden, landscape design, etc. 



11. Digital Creativity: Video and audio editing, animation, game design, web development, 

programming, etc. 

This is not an exhaustive list, and many other activities can also be considered forms of creative 

expression. 

e. Topic 4: Age-appropriate creative expression activities 

Art can be a means for healing and communication for younger children & teenagers. It is very important 

to foster creative environments especially during crises and disruption.  Children lack the developmental 

ability to understand, express & process traumatic experiences. Using creative methods like drawing, 

colouring & photography, will help younger children who are still developing their language skills, 

to share their experiences, relieve stress & process what occurs in their lives. Teenagers can also 

benefit from a pressure-free, consequence-free creative medium to express their thoughts & feelings. 

 The postcard activity for students 12-18 

• Ask students to reflect on a situation they felt frustrated, angry, upset, or sad. Spend a moment 

reflecting on what happened, how it felt, and what they would like to let the person know about 

how the experience made them feel. 

• On the blank side of the postcard, ask students to draw or create a visual representation of how 

they feel about the experience.  

• On the lined side of the postcard, students can write what they would like to say if they could. 

• What they drew and wrote can help them explore their emotions further and consider can work 

towards healing 

 

 

 

 

 

 

Source: positivepsychology.com 

 Words to live by collage, for students 12-18 

• Teens are vulnerable to judgmental environments- they may suppress their real character to 

avoid censure from their peers 

• It is essential to identify their core values & who they think they really are 

• You need: old magazines/newspapers, markers/coloured pencils, scissors, glue, cardboard 

paper for the base of the collage 

• Ask students to think of words, phrases, colours shapes that represent their values. They can 

also think of songs or poets that represent them 

• Invite them to use the props to express their values, reflecting their words to live by 

 



 Meet Little Monster,” a mental health colouring & activity book created for young children as a tool 

to express & explore their feelings in a fun, creative and empowering way & to help foster dialogue 

between children and the safe adults in their lives. 

Source: https://www.nami.org/About-NAMI/NAMI-News/2022/NAMI-Releases-Meet-Little-Monster-

Children-s-Mental-Health-Coloring-Activity-Book  

 Doodling for all ages 

● Doodles or colouring books helps to relax students’  minds and takes them away from screens  

● Younger children love to experiment, play with colour, shape & pattern with no fixed outcome 

● The simplest ideas are the best- no need for expensive art materials and colouring books to 

keep them creative 

f. Topic 5: Implementing creative activities in classroom 

6 Tips for teachers to implement self-expression of students through art: 

1. Create an art-friendly space 

2. Provide the relevant tools 

3. Stay close and follow students’ lead-you will be surprised how much a pupil shares while 

creating  

4. No pressure -self-expression should feel good 

5. Provide positive feedback when they show you their work 

6. Encourage sharing & talking about the art: important to experience pride, vulnerability, trust & 

acceptance 

Source: https://theconversation.com/6-ways-to-help-kids-express-their-feelings-about-the-coronavirus-

pandemic-through-art-146503  

3 tips for creating art mindfully with students: 

1. Make mistakes: Encourage students to make mistakes- this will facilitate the learning process 

2. Reuse and repeat: Encourage to experiment with reusable materials e.g. markers, playdough. 

This emphasises process over product- takes the pressure off to make something that looks 

good 

3. Limit language: Encourage students not to talk when making art. The brain parts activated are 

different than those activated for speech & language. Neurochemicals released in the brain 

during art are pleasurable & rewarding 

Source: https://theconversation.com/brain-research-shows-the-arts-promote-mental-health-136668  

You may wonder how you'll find the time to incorporate all these creative activities into an already busy 

teaching schedule, but! 

● It takes significantly less time to teach a lesson that integrated a little creativity  

● It is important to make time for creativity!  

● You can incorporate creative activities that take only a few minutes to do 

https://www.nami.org/About-NAMI/NAMI-News/2022/NAMI-Releases-Meet-Little-Monster-Children-s-Mental-Health-Coloring-Activity-Book
https://www.nami.org/About-NAMI/NAMI-News/2022/NAMI-Releases-Meet-Little-Monster-Children-s-Mental-Health-Coloring-Activity-Book
https://theconversation.com/6-ways-to-help-kids-express-their-feelings-about-the-coronavirus-pandemic-through-art-146503
https://theconversation.com/6-ways-to-help-kids-express-their-feelings-about-the-coronavirus-pandemic-through-art-146503
https://theconversation.com/brain-research-shows-the-arts-promote-mental-health-136668


● They also require very little preparation time and cost very little money, if any 

Creative expression can provide an outlet for identifying, working through and expressing complicated 

emotions under difficult circumstances; and second, sharing art and writing builds bridges between 

people, offering opportunities for connection and empathy in times of crises or isolation.” 

Christopher Wisniewski, Executive Director of the non-profit Alliance for Young Artists & Writers 

G. Unit 5: Planning and Developing informative sessions in the school environment 

a. Overview 

Informing students in the school environment about pandemics and other global crises should include 

proper planning, age-appropriate information and use of valid and reliable resources. Through these 

informative sessions, students will be able to understand the causes and effects of pandemics as well 

as recognize how to protect themselves and others from current and future pandemics. This unit 

provides valuable information on how to host successful information sessions and how to inform 

children regarding pandemics based on their developmental stage. In addition, special applicable 

information and resources will be provided.  

Upon completion of this Unit participants should be able to: 

● Acknowledge the importance of information sessions 

● Acknowledge how to develop and implement successful information sessions 

● Provide age-appropriate information to children regarding pandemics  

b. Topic 1: Introduction 

An information session is an open meeting scheduled by the teacher or the educator. These sessions, 

hosted in a classroom or space on the educational premises and it is important for parents, students 

and school stuff to attend. This will allow the educator to present and raise awareness for a specific 

topic of interest (e.g. common mental health challenges during the pandemic) and allow interested 

students and parents/carers to ask questions. 

c. Topic 2: Tips on how to plan and host a successful information session (using the pandemic as an 

example) 

Many parents are interested in information sessions aimed at managing behaviour or promoting their 

child’s wellbeing 

1. Find out what information sessions families want 

2. Decide whether to focus meetings on different subjects, year groups, or early childhood groups 

3. Find out when it is best to hold information sessions 

4. Create invitations 

Running the event: 

• Make the setting attractive & welcoming 



• Have an official and culturally appropriate welcome 

• Use ice-breakers 

• Have students teach their families school activities 

• Enable parents and children & teenagers to lead sessions or parts of sessions 

• Keep sessions short  

• Make the information available to all families that need or want it 

• Gather evidence from group discussions- on children’s & families’ needs 

Activities:  

• Fishbowl technique: organise a group of people in a ring of chairs to discuss a topic of interest. 

When someone vacates a chair someone else can join & add to the conversation 

• Use Polls and Quizzes: on hardcopies or tablets, phones etc. Display the responses to 

questions on a screen and award a small prize for correct answers 

d. Topic 3: Informing students about pandemics and other global crises based on their developmental 

stage 

It is important that educators inform students (and their parents) about the Covid- 19 pandemic, 

answer questions & help them process worries. Key points can include: 

1. What is Covid-19? 

Covid-19 is a sickness, similar to the flu but much less common; most people who get it do 

not become very sick 

2. How does it affect children & teenagers? 

Children and teens who get the virus generally have only mild to moderate symptoms and 

recover without any need for medical care from a doctor’s office or hospital 

3. Why are schools & other activities closing? 

Covid-19 can spread easily from person to person, so schools are closed to prevent a lot of 

people from getting sick all at once 

4. Will I be behind others? 

We don’t know when schools will re-open, but when they do, school stuff will help students 

adjust. Students all around the world are out of school, you are not alone & you will not be 

behind other students 

5. Why I am feeling so confused? 

It is normal to have different feelings at once- excited to be out of school, sad not to see 

teachers or friends, disappointed that events are cancelled, worried about what will happen 

next, bored at home, concerned about relatives 

Source: https://storage.trailstowellness.org/trails-2/covid-19-resources/tips-for-supporting-student-

wellness-during-covid-19-with-mi-and-national-resources.pdf 

How to talk to children 6 to 12 years old- Consider the below key points:  



1. Children should have opportunities for social support- it is critical for getting through difficult 

experiences  

2. If they feel cut off from social networks & experience confusion, stress, worry, disappointment, 

encourage them to leave the house when possible to see/meet other community members 

3. Suggest ways to connect with classmates, friends & relatives every day e.g. through phone or 

video call, sending letters, emails or text messages 

4. Validate their experiences- it is normal to experience excessive energy, frequent crying or 

separation anxiety during the pandemic. If these issues persist for more than 2 weeks inform 

the family 

5. Let them ask you questions 

6. Talk about the connection they now share with millions of kids around the world. They truly 

are all in this together, and this moment will be in history books 

Source: https://www.theschoolrun.com/talking-children-about-mental-health   

How to talk to teenagers 12 to 18 years old- Consider the below key points:  

1. Encourage pupils to maintain links with their social network- it is important to connect with 

their peers & family on a daily basis 

2. Reassure them that it is a common to find it difficult to concentrate, miss the way things were, 

feel sad for not seeing people, concern about relatives, disappointment about events being 

cancelled, boredom & loneliness 

3. Discuss how to practice self care: maintain a structure in your day is important. Knowing how 

the day will go can help get through it more easily 

4. Staying active is one of the most effective ways to stay mentally healthy during this uncertain 

time and to cope with worry, sadness & isolation  

5. Make time for mental rest- even 5 minutes a day of relaxation practice can help reduce stress, 

boost concentration & improve sleep 

Source: https://storage.trailstowellness.org/trails-2/covid-19-resources/tips-for-supporting-student-

wellness-during-covid-19-with-mi-and-national-resources.pdf  

Coping with worried thoughts 

• When we are under stress, our brain often has more worried thoughts than usual. You may 

notice that your mind is racing or gets stuck on little things that didn’t previously bother you. 

Having a lot of worried thoughts can lead to feeling jittery, uneasy and on edge 

• When faced with stress or uncertainty, our brains are designed to focus on warning signs of 

danger. This “fight, flight” or “freeze” response increases our heart rate and makes us feel 

uneasy and tense. One way to feel better is to identify the source of our anxiety, and use 

careful thinking skills to calm back down. You can help pupils learn to recognise worried 

thoughts and focus on more positive, helpful thoughts instead- the below resource provides 

examples of worried thoughts and how to respond to them: 

https://storage.trailstowellness.org/trails-2/covid-19-resources/tips-for-supporting-student-

wellness-during-covid-19-with-mi-and-national-resources.pdf  

https://www.theschoolrun.com/talking-children-about-mental-health
https://storage.trailstowellness.org/trails-2/covid-19-resources/tips-for-supporting-student-wellness-during-covid-19-with-mi-and-national-resources.pdf
https://storage.trailstowellness.org/trails-2/covid-19-resources/tips-for-supporting-student-wellness-during-covid-19-with-mi-and-national-resources.pdf
https://storage.trailstowellness.org/trails-2/covid-19-resources/tips-for-supporting-student-wellness-during-covid-19-with-mi-and-national-resources.pdf
https://storage.trailstowellness.org/trails-2/covid-19-resources/tips-for-supporting-student-wellness-during-covid-19-with-mi-and-national-resources.pdf


e. Topic 4: Special information and resources for teachers 

● You can’t always get what you want and it hurts: Learning during the pandemic 

Gurung, R. A. R., & Stone, A. M. Scholarship of Teaching and Learning in Psychology, 2020 

● National Alliance for Grieving Children: Responding to change and loss- A toolkit for 

parents/carers 

https://indd.adobe.com/view/924b5436-fca0-4a15-901a-9233134766e4 

● Supporting Kids During COVID 

https://childmind.org/topics/covid-kids-mental-health-challenges/#remote-and-hybrid-learning-tips-for-

teachers 

● Resources for Supporting Children’s Emotional Well-being during the COVID-19 Pandemic 

https://www.childtrends.org/publications/resources-for-supporting-childrens-emotional-well-being-

during-the-covid-19-pandemic 

● Digital toolkits, online activities, and other resources  

https://matoolsforschools.com/resources/tag/Case+Study 

● Self-Care During COVID-19 for teens 

https://storage.trailstowellness.org/trails-2/covid-19-resources/self-care-during-covid-19-for-teens.pdf 

● European toolkit for early leavers  

https://www.schooleducationgateway.eu/en/pub/resources/toolkitsforschools.htm 

● European website with various educational tools 

https://www.schooleducationgateway.eu/en/pub/resources.htm 

● A systemic whole school approach on to mental health and wellbeing in schools in the EU 

https://www.schooleducationgateway.eu/en/pub/teacher_academy/webinars/systemic-whole-school-

approach.htm 

G. Activities 

Activity 1 
 
Can you distinguish the social and emotional (SEL) skills from the academic skills of students?   

● Self-Awareness 
● Social Awareness 
● Writing skills 
● Self-Management 
● Reading comprehension 
● Responsible Decision Making 

https://psycnet.apa.org/record/2020-78359-001
https://indd.adobe.com/view/924b5436-fca0-4a15-901a-9233134766e4
https://childmind.org/topics/covid-kids-mental-health-challenges/
https://childmind.org/topics/covid-kids-mental-health-challenges/
https://www.childtrends.org/publications/resources-for-supporting-childrens-emotional-well-being-during-the-covid-19-pandemic
https://www.childtrends.org/publications/resources-for-supporting-childrens-emotional-well-being-during-the-covid-19-pandemic
https://matoolsforschools.com/resources/tag/Case+Study
https://storage.trailstowellness.org/trails-2/covid-19-resources/self-care-during-covid-19-for-teens.pdf
https://www.schooleducationgateway.eu/en/pub/resources/toolkitsforschools.htm
https://www.schooleducationgateway.eu/en/pub/resources.htm
https://www.schooleducationgateway.eu/en/pub/teacher_academy/webinars/systemic-whole-school-approach.htm
https://www.schooleducationgateway.eu/en/pub/teacher_academy/webinars/systemic-whole-school-approach.htm


● Communicating clearly  
● Listening actively 
● Cooperating 
● Time management 
● Resisting inappropriate social pressure 
● Negotiating conflict constructively 
● Seeking help when it is needed 
● Presentation and public speaking skills 

 
Correct answer: 

 
 
Activity 2 
 
Put the stages of intervention development in the right order: 

 

 
 
Correct answer:  



 
 
Activity 3 
 
Categorise the below statements in the TRUE or FALSE column: 
 
 

 
 
 
Correct answer 

 
 
 
 
 
 
 
 
 
 



Activity 4 

Please choose the correct answers 

Group discussions are effective because: 

A. Students learn to manage conflict resolution 

B. It is easier for students to take notes during group discussions  

C. Controls the class environment 

D. Provides teacher with instant feedback  

E. Helps students to dominate the conversation 

Correct answer: A, C, D 

Activity 5 

Categorise the below statements under the DO or DON’T columns. 

Dos and Don’ts after a traumatic event: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Activity 6 

Please choose the correct answer 

In order to create an evidence based intervention: 

A. I need to read all the relevant studies to understand the topic 

B. I need to do a seminar in Psychology to be able to implement it 

C. I need to spend time to learn what other schools or educational setting have done and went 

well 

Correct answer: C 

Activity 7 

Please determine whether the statement is True or False: 

 During a discussion with a student about their mental health I should not give them concrete 

explanations about their mental state or wellbeing.   

Correct answer: False 

Activity 8  

Please determine whether the statement is True or False: 

 To talk to students about their mental health it is a good idea to create a physical illness 

analogy. 

Correct answer: True 
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